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В статье Джона Редмана, директора школы Англии, рассматриваются вопросы использова-

ния методики креативного мышления в обучении, духовно-нравственного воспитания млад-

ших школьников, организации взаимодействия школы с родителями и особенности примене-

ния метода моральных сказок. 

 

Within my teaching I have always believed in putting the child at the centre of edu-

cation and in order to achieve this we have developed a creative curriculum. This involves 

a range of hands-on experiences for the children to be involved in, along with enrichment 

of their lives and experiences by using visits and visitors as stimulation. 

This is not a new philosophy. In fact, he 1967 Plowden Report, which examined 

England‟s primary school practice and investigated how the work of Piaget might be incor-

porated into pedagogy, recommended a move away from traditional teaching methods to-

wards child-centred teaching. That is, teaching based upon the abilities, needs and wishes 

of the children. Plowden‟s three main messages were: [1] children need to be given indi-

vidual attention and cannot all be treated in the same way; [2] children should not be 

taught things until they are developed enough intellectually to cope with them, and [3] 

children mature intellectually, physically and emotionally at different rates so teachers 

should be aware of the stage of development each child has reached, and should treat 

them accordingly. 

Therefore, Piaget‟s research and theories had implications for both classroom prac-

tice and curriculum development. For classroom practice, as children think in quite differ-

ent and less logical ways than adults, teachers should adapt to the ways in which children 

think rather than expect children to adapt to them. One way in which this can be done is by 

creating situations where children learn for themselves rather than simply being told facts. 

(Here it is important to create situations that are appropriate for children of the particular 

age: e.g. we would not give children still at the concrete-operational stage tasks that re-

quire skills of abstract thinking – such tasks would be appropriate only after the children 

had achieved formal operations).Children learn best by discovery and the role of the 

teacher is to facilitate learning situations where children can find things out for themselves. 

Of course, this does not mean simply leaving children to their own devices. In effective 

child-centred learning the teacher presents children with tasks specifically designed to lead 

them to discover things for themselves. 

A variety of such tasks need to be offered so children can construct their knowledge 

of all necessary aspects of the world. With early years‟ children, materials like water, sand, 

bricks, and crayons all help children build physical and hence mental constructions. For 

older children, projects and subject-based practical work helps them explore the nature of 

their world. The aim of education is to develop children‟s thinking rather than just to in-

crease their level of knowledge so, when children try to work things out, it is their reason-

ing rather than the answer that is more important. Therefore, it is necessary for teachers to 



show children it is all right to be wrong (e.g. by praising them for well-thought-out answers 

even though they are incorrect). 

In the case of curriculum development, clearly, if children are capable of under-

standing different concepts at different stages of development, then the curriculum should 

be tailored so that children encounter new ideas when they can cope with them (Remem-

ber: this was one of the aims of the national Curriculum!) The curriculum also needs to be 

flexible enough to allow for the fact that different children do not reach the same stage of 

development at the same age. In the primary curriculum, it is important to allow for the 

transition from preoperational thinking to concrete-operational thinking. Concepts should 

be included that allow children to test and develop their logical abilities. In practice this 

means that the curriculum must permit some discovery learning. On the other hand, in the 

secondary curriculum, the concepts that children encounter should reflect children‟s pre-

dominantly concrete thinking. Introducing tasks involving abstract reasoning should be 

done with caution. 

There are pros and cons of applying Piagetian principles to education. On the plus 

side, the principle that children are not passive receivers of knowledge but need somehow 

to construct their knowledge is generally accepted in educational circles. Also, Piagetian 

principles are a good base for developing the curriculum, although modern curricula take 

account later thinking that Piaget tended to underestimate the abilities of younger children 

and overestimate the abilities of older children. The alternative view suggests it is ques-

tionable whether child-centred learning is the best method. Modern „chalk and talk‟ teach-

ing is far more interactive than pre-Piaget „traditional‟ teaching, and may be at least as ef-

fective as child-centred learning. Piaget‟s belief that children could learn in isolation is en-

couraged in some schools, but modern research indicates a wide range of learning styles 

and shows that some children learn faster when working in groups and with the interven-

tion of adults.  

Cockton Hill Infants‟ School, where I was Headteacher for thirty years, caters for 

children aged from 4 years-old to 7 years-old and has a capacity for 180 pupils. Many of 

the pupils who attend the school come from deprived backgrounds – the school is on the 

19th percentile for deprivation, which means only 18% of schools in England have a more 

deprived school population. In order to redress some of the imbalances caused by such 

deprivation shared enrichment activities are provided for the pupils. Examples of these are 

trips to Durham Cathedral or local farms, visiting artists, authors and poets who work with 

the pupils and short local trips to our branch library or the recreation ground. These activi-

ties stimulate discussion and development of language skills and vocabulary, which are 

the key to future learning. As educators we must always be aware that the majority of 

learning and teaching comes through language, so a good command of language is vital 

for children and young people to be able to learn.  

Enrichment activities develop pupils‟ skills and abilities – they have fun and all have 

something to talk about. Learning is active, hands-on and experiential. Teachers use a mix 

of traditional and modern methods of teaching. Traditional “talk and chalk” methods still 

have their place, while Information Technology is now used by all teachers and pupils. In-

teractive whiteboards can greatly enhance the learning and teaching process and pupils 

and staff have access to PCs and laptops for research, word-processing, presentations 

and virtual learning environments. School lessons involve group work, individual work and 

whole-class teacher led sessions. All pupils have different needs and teaching can be indi-



vidualised through an Individual Education Plan for pupils with specific educational needs. 

It is also important to provide a range of teaching methods as within any class of pupils 

there will be a wide range of learning styles. 

 

For example, http://learning-styles-online.comoutlines seven learning styles – 

 Visual (spatial): Pupils prefer using pictures, images, and spatial understanding.  

 Aural (auditory-musical): Pupils prefer using sound and music.  

 Verbal (linguistic): Pupils prefer using words, both in speech and writing.  

 Physical (kinaesthetic): Pupils prefer using their bodies for movement, their hands 

and sense of touch.  

 Logical (mathematical): Pupils prefer using logic, reasoning and systems.  

 Social (interpersonal): Pupils prefer to learn in groups or with other people.  

 Solitary (intrapersonal): Pupils prefer to work alone and use self-study.  

 

Our development of a creative curriculum embraces these different learning styles 

by providing interesting and stimulating lessons that involve a variety of teaching strate-

gies. Our creative curriculum has had a positive impact upon the pupils while also adding 

to home-school communication. Parents believe creative projects can motivate children in 

school and have a significant, long-term impact on their confidence, skills, wider learning, 

overall development and life chances. Parents also like our open days and celebration fes-

tivals that provide opportunities to see what children are doing and to join in with the activi-

ties. This greatly helps parental understanding. Creative projects also offer low-risk invita-

tions which encourage some parents to engage with teachers and the whole school. In or-

der to further develop creativity in the curriculum our school became involved with Creative 

Partnerships. This was a Government funded arts programme that provided funding for 

schools to work in partnership with creative/artistic professionals. We worked with a range 

of professionals from different backgrounds and cultures and these added value to our 

school curriculum. Initially our programmes were very art specific, but we then began to 

experiment further and a particularly successful project explored the teaching of mathe-

matics through art. This showed us, our pupils and our parents that creativity can be used 

in any area of the curriculum. Such projects were more interesting and exciting for the pu-

pils than “chalk and talk” lessons. 

Involvement with Creative Partnerships has had a significant impact on everyone 

involved: young people, parents, teachers and schools, as well as the creative profession-

als. Creative Partnerships also has a positive impact on the key skills of children and 

young people in the programme. In the UK our Education Inspectors reported that, “Crea-

tive Partnerships was associated with an educationally significant reduction in total ab-

sence rates in primary schools”. In many ways this was not really surprising given the posi-

tive reports of Creative Partnerships impact on motivation and its concomitant more inter-

esting teaching. The Inspectors‟ report also identified that involvement with Creative Part-

nerships had a continuing impact on teaching and learning after the programme had fin-

ished. In one school that had worked with a local specialist performing arts school, the 

school recognised the potential of dance to engage and motivate pupils more fully, particu-

larly boys at risk of underachieving. The use of dance in other areas of the curriculum 

(such as when studying the Egyptians) resulted in improved confidence in pupils, which in 

turn improved their performance in other areas, such as writing.  

http://www.learning-styles-online.com/style/visual-spatial
http://www.learning-styles-online.com/style/aural-auditory-musical
http://www.learning-styles-online.com/style/verbal-linguistic
http://www.learning-styles-online.com/style/physical-bodily-kinesthetic
http://www.learning-styles-online.com/style/logical-mathematical
http://www.learning-styles-online.com/style/social-interpersonal
http://www.learning-styles-online.com/style/solitary-intrapersonal


The education process does not just involve schools and pupils and teachers. 

Young people learn in a variety of situations both inside and outside of schools and we 

must always remember that parents are children‟s first teachers. This has been incorpo-

rated into an active policy of direct and indirect parental participation in Cockton Hill In-

fants‟ School. We welcome and actively encourage parents' interest, support and participa-

tion in school, as we believe the education of children involves their parents as well as 

schools and teachers. Parents‟ positive support and encouragement are vital parts of the 

educational process. 

We encourage personal, physical and social awareness in the children, the qualities 

of self-discipline, self-control and self-confidence being important aspects of this. We en-

courage pupils to respect and consider others in the school community and the wider 

community outside of school and to appreciate the interdependence of individuals, groups 

local and global and human endeavour, aspirations and achievements. A respect for their 

environment is developed, along with caring for the needs of others less fortunate than 

themselves. Our involvement in international education and our work for the Rights Re-

specting School Award (RRSA) contribute to this.  

International links and international learning have been part of Cockton Hill Infants‟ 

School since 1999. School has received 4 International School Awards from the British 

Council for our work and development. Our school promotes and values International Di-

mensions within the curriculum and for the wider experience of pupils. This helps to pre-

pare pupils to live and work in a changing world. The promotion of the International dimen-

sion in all aspects of the curriculum will assist in removing barriers between cultures and 

encourage openness and positive communication between individuals and groups. Aims 

include, encouraging respect for the cultural, linguistic and religious diversity in the world; 

enabling pupils to challenge cultural bias in all forms by enabling them to develop informed 

views and opinions and developing pupils‟ awareness and understanding of their position 

as active citizens within Europe and in the wide, interdependent world of the opportunities, 

rights and responsibilities this involves. We want pupils to appreciate different histories, 

beliefs, languages and cultures and to become tolerant and understanding of others. This 

is done through such things as identifying and using opportunities to develop International 

Dimensions throughout the curriculum, making contact with people from other countries 

through class links, visits and working with foreign visitors in the classroom and providing 

experiences that facilitate understanding of the world. 

Our school is an International School because we build links with schools in a vari-

ety of other countries throughout the world, visitors from other countries are warmly wel-

comed, pupils develop an understanding of major global issues and the cultural and ethnic 

diversity in our own community is celebrated and valued. Pupils, staff and parents develop 

a shared  understanding of issues connected with human rights and develop a sense of 

social justice and commitment to gender and racial equality. Participation in International 

Dimensions work engages pupils‟ enthusiasm. They enjoy working and interacting with 

partners from different countries. Children quickly get to know these “new friends” and en-

joy seeing what is going on in different classes. Children get excited and want to come to 

school. They enjoy having their senses confronted by the colours, smells and tastes of dif-

ferent foreign foods. They like to see creative partners and their friends dressed in tradi-

tional costumes. They challenge each other in using different languages to answer the reg-

ister, say “Hello”, “Goodbye” and “Thank you”. Despite the majority coming from economi-



cally and socially challenged communities, our young people out-perform the national av-

erage at Key Stages 1. Activities impact upon children‟s understanding of global issues 

and help their development as future global citizens. Our school is predominantly white 

British so it is important to introduce children to different cultures, beliefs and histories. By 

bringing cultural partners into school children have first-hand experiences rather than get-

ting information from books or the internet. This develops deeper understanding of differ-

ent ways of life and their responsibility towards others. International activities give the chil-

dren exciting shared experiences which they can talk about, thus language is enhanced. 

Through our international work we have been able to engage parents, visitors, gov-

ernors and the wider community. Visitors enjoy seeing what the children have done, but 

we have also involved them in the activities. They particularly enjoy sampling different 

foods and a Chinese cook demonstrated her recipe, which we hope is used in some of the 

homes now. Parents make positive comments, while some have said “I wish this had been 

on offer when I was at school”. The host families were very excited by their Russian visi-

tors and three wish to visit Russia. A Polish parent enjoyed meeting and talking with staff 

from our Polish partner during Comenius, and she went on to become a school governor. 

A recent visitor from Russia said, “I want to mention a wonderful atmosphere of friendli-

ness and politeness of children and teachers. If I played with children a few days, I‟d start 

to speak in English!” Teachers have enthused about the “buzz” created by visitors, part-

ners and activities during international projects, as well as the longer term impact of sus-

taining this atmosphere. One child summed it up when he said, “That was the best day I 

have ever had!” International Dimensions work led us to apply for the Rights Respecting 

School Award (RRSA), because there are overlapping elements. 

In order to become a Rights Respecting School we have placed the UN Convention 

on the Rights of the Child (CRC) at the heart of our core values. Provisions for pupils 

within the CRC embrace – the right to a childhood including protection from harm; the right 

to be educated, the minimum being all girls and boys completing primary school; the right 

to be healthy and having clean water, nutritious food and medical care; the right to be 

treated fairly and to change laws and practices that discriminate against children, and the 

right to be heard so that children's views are considered. One of the key standards within 

this process is that children are empowered to become active citizens and learners. Every 

child has the right to say what they think in all matters affecting them and to have their 

views taken seriously. Young people develop the confidence, through their experience of 

an inclusive rights-respecting school community, to play an active role in their own learning 

and to speak and act for the rights of all to be respected locally and globally. 

Schools develop an understanding that the RRSA is a “way of being” rather than 

simply a body of knowledge. RRSA values promote very positive relationships between 

pupils, between staff, and between pupils and staff. RRSA schools have seen better listen-

ing, respect and empathy, with little or no bullying or shouting; where conflicts did arise, 

pupils were more able to resolve these for themselves. RRSA pupils feel empowered to 

respect the environment and rights of others locally, nationally and globally and often be-

come actively involved in campaigns that they understand, such as aid for victims of fam-

ine or earthquakes. RRSA values underpin the ethos and curriculum of a school, have a 

significant, positive impact on well-being and school improvement and have a positive ef-

fect on the relationships, teaching approaches, attitudes and behaviour of everyone in-

volved. Children, parents and staff all benefit through Improved pupil self-esteem; pupils‟ 



enhanced moral development; Improved behaviour and relationships, with reductions in 

bullying, exclusions and absenteeism; more positive attitudes towards diversity in society 

and the reduction of prejudice; pupils‟ development as global citizens. 

International Dimensions work and work for the Rights Respecting School Award fit 

within various elements of our curriculum. Both involve history, geography, music and art 

as these are within all cultures. We can also use examples of scientists, philosophers, art-

ists, mathematicians and musicians within our teaching and as a way of celebrating 

achievements that our children understand. Religious Education in school not only looks at 

our own religion but also explores different religions found within the world, while our daily 

assemblies of collective worship include moral stories and examples from a range of cul-

tures and religions. Spiritual, Moral, Social and Cultural development is closely linked to 

International Dimensions and RRSA.   

In our school, Spiritual, Moral, Social and Cultural development includes the follow-

ing – [1] Spiritual development of pupils, which promotes their self-esteem by valuing and 

rewarding achievements, engaging their imagination and feelings, helping pupils to reflect, 

question and explore, and encouraging them to be inspired by a sense of awe and the 

mystery of life. [2] Moral development of pupils - emphasising the importance of truth, 

honesty, compassion and tact, taking responsibility for oneself and observing rules, having 

positive beliefs and feelings and respecting the rights and property of others, while also 

respecting the environment, both at school and in their community and globally. [3] Social 

development of pupils so they become secure and confident in learning, have a willing-

ness to work and cooperate with others, be able to listen to others and develop a readi-

ness to celebrate the achievement of others. Pupils should also show a sense of how their 

lives and the school relate to the wider community by participating in extracurricular activi-

ties and to become good citizens and participate within the wider community. [4] Cultural 

development of pupils, through which they discover and develop aesthetic, creative intel-

lectual and physical skills, an awareness of different cultures backgrounds, traditions and 

societies (including their own), and respect, understand, appreciate and celebrate other 

beliefs, cultures, histories and social circumstances. 

One way in which we develop the above is through our school motto and school 

code. Our motto is simple and to the point: 

“If you see someone without a smile…. give them one of yours.” 

This works really well with young children and when they are introduced to the 

motto they immediately understand that one smile leads to others. This also helps school 

to be a happy place and children should enjoy their learning and be happy. Our School 

Code, “TENDERNESS”, is as follows:  

1) Take care of the school, its equipment, the playground and the field, as they belong to 

all of us. 

2) Expect to be treated by others in the same way that you treat them. 

3) No fighting or arguing. 

4) Do not be selfish, but share with others. 

5) Ensure that visitors are welcomed politely, helpfully and quietly. 

6) Remember there is sometimes a need for silence instead of noise. 

7) Never forget to take care of others and their belongings. 

8) Even when it is difficult, try to do your best. 

9) Stop and think before you act. 

10)  Spread happiness and smile. 



 

This is published in our School Brochure so that parents can share it with their chil-

dren before they begin school. Again, it is easy to understand and provides the children 

with a moral code to live by. 

We use a variety of ways to develop pupils‟ spiritual and moral understanding within 

their wider all-round development. At infant age stories can play a large part in this proc-

ess. For example, fairy tales like “Snow White”, “Cinderella”, “Beauty and the Beast” and 

“Jack and the Beanstalk” have heroes, heroines and villains. They also have a moral ele-

ment and a happy ending. Folk tales from a wide range of cultures such as “The Three 

Billy Goats Gruff”, “Baba Yaga”, “The Three Little Pigs”, “Red Riding Hood” and “Pippy 

Longstocking”, explore similar themes, while ancient tales such as those in Aesop‟s Fables 

are another good source that can be used to stimulate discussion and raise questions. The 

teacher can facilitate the pupils in discovering the moral of the story. For example, in using 

the “Hare and the Tortoise” story from Aesop, gentle, open-ended questions can help pu-

pils see that the Hare was proud and too sure of himself and that “pride comes before a 

fall”, while the tortoise showed perseverance and, although slower, won the race because 

of his diligence. Discussion can also explore the good and bad character traits and ask 

such things as, “What would you have done?” in the same situation, or “Which character 

do you admire the most and why?” 

Lessons can also revolve around the elements within a story. For example, when 

using a Fairy Story pupils can explore the characters (good or bad), the settings (castles, 

woods, withes‟ caves), the events (happy, scary, sad, and the “happy ending”). They can 

also look at the similarities between fairy tales and folk tales, use drama to act out the sto-

ries and then make up and tell or write their own fairy story/ moral tale. Stories from 

around the world can be used. 

A great deal of useful, often moral, discussion can be stimulated by encouraging 

pupils to put themselves in the place of one of the characters in the story or the people as-

sociated with the time – e.g. the tortoise or the hare, Cinderella, Snow White, Jack, the Gi-

ant – then asking questions like: “How do you think this character felt?” “What was the 

character‟s motivation/reasons for his/her actions?” “How was the story affected?” An-

swers, such as happy, elated, sad, let down, frightened, excited, can be explored further 

through discussion both of the feelings and what such feelings are like. The issues of 

which emotions experienced by the characters would be “up” feelings and which are 

“down” feelings can be explored further. The consequences of actions and how these af-

fected others for “better” or for “worse” can develop into discussions of morals and the 

whole stories morality. The teacher may ask, “Was the stepmother in Cinderella a nice 

parent?” or “How do you think Snow White felt about the new Queen? “ Such questions 

not only lead to discussion, but can also have some relevance to pupils in the class. The 

teacher needs to be prepared to answer questions and be ready for reactions from pupils 

who may have a “new” mum or dad. In “Jack and the Beanstalk”, where Jack, the story‟s 

hero, steals the magic hen, the harp and gold from the giant, who is morally right? This 

question can lead to a range of opinions and the question, “Is it right to steal from a “bad” 

person [the giant]?”, does not have a straightforward answer. Exploration of settings such 

as castles, palaces, caves and cottages in the wood can also allow pupils to examine dif-

ferent feelings. For example, a discussion of how they might feel when in Baba Yaga‟s cot-

tage or being chased by her through the forests and over the river and mountains would 



create opportunities to explore emotions like excitement, fear, worry and so on. Being able 

to explore such feelings, particularly things like fear and worry, in a safe setting can be 

very helpful in preparing pupils for future life and situations they may face. There are lots 

of how, what if, why and when questions in these stories. 

Stories about events that may occur in real life can also be another useful way of 

exploring emotions and developing moral and spiritual understanding. For example, the 

teacher can use a story about moving home, being bullied or upset by a friend, or moving 

into a new school as a basis for discussion and exploration. Using a story about a girl mov-

ing school would provide opportunities to examine thoughts about how she might feel, how 

the other children in her old school [friends she leaves behind] may feel, and the feelings 

of the children in the new school. Pupils could also discuss their role in helping the new 

arrival settle in, find her way around the school, make new friends, become part of the 

friendship groups already established in the school/class. When considering the question 

of the new girl making friends, pupils could think about how this happens and who has to 

do what in order for this to be successful. They can also imagine what it would be like to 

be in the new girl‟s shoes. There may also be pupils in the class who have experienced 

such a move and they may have a different view of the situation. 

The methods and processes outlined above reflect the development of a model for 

the teaching of problem-solving and thinking skills known as TASC: Thinking Actively in a 

Social Context (Wallace and Adams 1993). This set out a framework for the development 

of a problem-solving and thinking skills curriculum within schools. In order for such a 

“thinking skills” approach to be successful certain key elements need to be considered by 

teachers in their planning and delivery of lessons and activities. 

[1] THINKING: Thinking is not static, but can be developed and moved forward; 

thinking makes us human and humane. 

[2] ACTIVELY: Learners must be involved, empowered and motivated; Pupils need 

to be interested in the lesson/activity and have “hands-on” experiences so they re-

main eager to learn. 

[3] (in a) SOCIAL: Learning needs to take place within a climate of interaction, shar-

ing and cooperation; learning to work with others is a major factor in emotional and 

social development. 

[4] CONTEXT: Context needs to be relevant, linked to real life and culturally mean-

ingful; pupils learn best through real-life activities – i.e. what they know already is 

the key place from which to start extending their learning. 

The quality of teaching and effective use of assessment have a major impact on the 

learning and progress made by pupils, so improvements here would aim to raise the qual-

ity of teaching so that it is outstanding. Therefore we must have a climate for learningthat 

engages pupils and fosters enjoyment of education. This would then ensure pupils make 

significant progress. Independent learning, where pupils make choices can help this. Pu-

pils should be able to work as individuals, in pairs and cooperatively in larger groups. 

When questioned, pupils should be able to explain what they are doing. Teachers should 

use a range of imaginative and creative teaching strategies that use an enquiry ap-

proachand high order, open-ended questioning to encourage the pupils‟ independence 

and ability to think for themselves. A thinking skills approach through which pupils create, 

evaluate, analyse, apply, understand and remembershould lead to an environment where 

enthusiasm for learning should permeate the whole school. 

 


